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While paraprofessionals (paras) may have different job titles, they all work under the direction of at least one
teacher. Teachers in inclusive schools sometimes rely on paras to provide extended support for students
with disabilities in general education classrooms and other settings. Paras can also play an important role in
the problem-solving and instructional planning process.

Not every student with a disability needs the assistance of a para. Some students with disabilities get the
support they need from teachers working together in general education classrooms. Others may only need
para support for part of the day or week. But for students with more extensive disabilities, paras can provide
daily support for learning, physical, communication, behavioral, and social/emotional needs. The many roles
performed by paras clearly result in positive outcomes for students with disabilities in general education
environments.

Fulfilling these varied roles can be a complex balancing act for paras.
Because they are required to work closely

with individual students,
a para can be:

A BARRIER

to learning and social
development and a symbol
of the student’s disability.

OR...

A POWERFUL FACILITATOR

of learning and
social relationships.

. One way that HHE Cl How can you provide support in a way that
SRS IS I EISC ST brings students with and without disabilities together

balance between support

and facilitation is by asking: for learning and social interaction?



Facilitating student learning and involvement in inclusive settings:

“Chloe can do this with a little extra “Who would you like to work with? How will
help. Can you help her roll the dice?” you ask them to be your partner?

Help students without disabilities understand Help students with disabilities learn how to initiate
what students with disabilities can do. communication and social interactions with adults and peers.

Which way is better? You decide!

“See if you two can figure out how to use the calculator “Let me show you how to solve
to solve your math problems. I'm going to go over and these problems with the calculator”
help the teacher prepare for tomorrow’s lesson.”

“OK, everyone who has a
dog say “woof-woof” and “OK Miguel, today I'll help you practice
find a barking partner!” using your switch to communicate.”

oh

For more ideas on how paraprofessionals can help make inclusion work in your school,
contact your FIN facilitator by visiting our Web site: www.FloridalnclusionNetwork.com
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